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PROJECT DESCRIPTION
This project was created to answer the following research question: how can a
social and emotional learning (SEL) curriculum be developed that teaches children about
their own brain development and builds skills in SEL? Thus, I have developed a Brain
Aware Social and Emotional Learning Curriculum for Kindergarteners that teaches
children about their own brain development and addresses the following SEL standards
(MN Department of Education, 2021):
Self-Awareness:
● Recognize and label their emotions and feelings.
● Identify positive and negative emotions.
● Identify emotions related to different situations or events.
Self-Management
● Demonstrate calming strategies in order to manage emotions, thoughts,
impulses and stress.
Relationship Skills
● Use facial expressions, body language and tone to effectively
communicate thoughts, feelings, emotions and intentions.
The curriculum also enlists a variety of research-based pedagogical strategies for social
and emotional learning as well as strategies that align with how the brain learns best.
These include chunking broad topics into smaller concepts and teaching them over a
longer time period; connecting prior knowledge with new learning; using literature and
storytelling to aid learning and providing students with specific, meaningful feedback on
performance. In addition, I use brain science content from The Yes Brain (Siegel &
Bryson, 2018) and several resources from Fly Five: The Social Emotional Learning
Curriculum (Center for Responsive Schools, Inc., 2021) to help students achieve the
goals for the curriculum.
Understanding By Design Framework
The  project was designed using the Understanding by Design (UbD) framework
(Wiggins & McTighe, 2011). The rationale behind this model is intentionally planning
backwards in an attempt to lead students to developing flexible and broad understanding.
The goal is for students to develop understandings of the content that can be elaborated
on and applied in many contexts. Therefore, this curriculum will be designed in three
stages: desired results, assessment evidence, and learning plan.
Stage One: Desired Results
The first stage of planning has four parts: established goals, major understandings,
essential questions, and learning targets. In the established goals portion, I thought about
relevant goals and outcomes that the curriculum needed to address such as SEL content
standards, CASEL core competencies, and major brain science ideas. This step provides a
broad explanation of the major goals of the unit (Wiggins & McTighe, 2011). The next
section is where I planned the major understandings students will need to develop in
order to meet the established goals. I asked myself what “big ideas” my students would
need to know as well as any misconceptions that may interfere with true understanding
(Wiggins & McTighe, 2011). I also took time to think about developmentally appropriate
goals for kindergarten learners. After planning major understandings, I  developed a few
essential questions that students will be working on answering throughout the unit. These
questions are related to both the established goals and major understandings, and they
spark inquiry and encourage diversity in thinking (Wiggins & McTighe, 2011). To finish
stage one of planning, I  wrote several learning targets that will incorporate specific
knowledge students need to acquire to meet the goals of the unit. These were written in
the typical “students will be able to” format.
Stage Two: Assessment Evidence
In the second stage of curriculum planning, I thought about specific, authentic and
developmentally appropriate performance tasks that will illustrate student learning and
understanding. For example, in an SEL curriculum, students often show understanding of
SEL content through role-playing activities that are relevant and teachers then informally
assess these abilities in authentic contexts at different times. I also listed other assessment
activities such as drawing responses, discussion participation, and other opportunities for
students to reflect and assess their own learning. Ultimately, each assessment should
demonstrate mastery of the desired results (Wiggins & McTighe, 2011).
Stage Three: Learning Plan
In the final stage of the UbD framework, I planned the learning activities that will
equip students with the skills and knowledge to meet the goals of the curriculum. This
backwards planning design ensures that daily lessons are not disjoint, unnecessary, or
busywork. The learning plan was intentionally designed to help students answer the
essential questions and be successful in assessment activities. Wiggins and McTighe
(2011) encourages that the learning activities must help students understand the goals of
the unit and provide them opportunities to revise and rework their understanding;
learning activities must also be engaging and differentiated to meet all of the needs and
interests of the students.
My curricular project will be implemented in an urban charter school in
Minneapolis, Minnesota. This school serves students in Kindergarten through Eighth
grade. The three pillars of this school are academic development, social-emotional
development, and talent development. Over half of the student population speak a
language other than English. The specific demographic information is illustrated below:
Figure 11:
School Demographics
(Minnesota Report Card, 2021)
I will be implementing this curriculum in a kindergarten classroom during the 2021-2022
school year. Thus, my participants will be five and six year old students.
Timeline
This project will be designed in the Fall 2021 and it is intended to be implemented
by the Spring of 2022. The curriculum unit will address a combination of SEL
competencies with the help of brain science content from The Yes Brain (Siegel &
Bryson, 2018) and resources from Fly Five (Center for Responsive Schools, Inc., 2021) .
With that said, the whole curriculum will include four themes: The Brain, The
Downstairs Brain, Coping with Our Emotions, The Upstairs Brain.
Grade: KG
Teacher: Macie Berg
Curriculum Title: Brain Aware Social and Emotional Learning
Unit Length: 4 weeks (1 week per theme)
Summary of Unit
This unit plan is designed to teach Kindergarten students about their own brain
development to help them better identify, respond and cope with their emotions. The
content of this curriculum is aligned with CASEL’s core SEL competencies and the goal is to
provide students with the critical context on why developing social and emotional skills is
so critical to success in school. The brain science content is adapted from the concepts
outlined in The Yes Brain (Siegel & Bryson, 2018). This curriculum plan will answer the
following research question: How can a social and emotional learning (SEL) curriculum be
developed that teaches children about their own brain development and builds skills in
SEL? Each theme will take about a week to teach, and the content covered in each
theme will build on each other as the unit goes on. Each lesson is designed to be taught in
20-30 minute sessions and includes the following components to be taught throughout the
week: prior knowledge, vocabulary/background knowledge, literature connection,
discussion or role play, independent practice.  These components are detailed in the
“Lesson Plan Structure” section of this project.
Stage 1 - Desired Results
Established Goal(s):  Based on MN SEL Standards (CASEL, 2021)
Self-Awareness:
● Recognize and label their emotions and feelings.
● Identify positive and negative emotions.
● Identify emotions related to different situations or events.
Self-Management
● Demonstrate calming strategies in order to manage emotions, thoughts, impulses
and stress.
Relationship Skills
● Use facial expressions, body language and tone to effectively communicate
thoughts, feelings, emotions and intentions.
Understanding(s):
Students will understand that…
● There are many different emotions
and we all experience them
differently.
● Some emotions cause us to
behave in maladaptive ways.
● Identifying our emotions helps us
stay safe and respond to our
environment.
● Our brain needs to calm down
before we can think and reason.
Essential Question(s):
● How can I become aware of my
emotions in order to maximize my ability
to think and learn?
● What are the best ways I can regulate
my emotions?
Students will know…
● Our brain has many
different parts, and some
control our emotions and
others help us think and
learn.
Students will be able to…
● Name and identify their different
emotions within themselves and
others.
● Describe and communicate how
they are feeling through words,
facial expressions, and body
language.
● Demonstrate calming strategies
related to their emotions and
feelings.
Stage 2- Assessment and Evidence
Performance Task(s):
Formative Assessments
● Students will answer reflection
questions related to each theme.
● Students will identify emotions
based on body language and
facial expressions of peers and in
pictures
● Students will practice skills in
role-play scenarios.
Summative Assessment
● With teacher support, students will
develop strategies to cope with
emotions and challenges.
Other Evidence:
● Each lesson launch will include a
prior knowledge assessment to
guide our learning for the day.
Stage 3- Learning Plan
Learning Activities:
The teacher and student responsibilities are loosely outlined below based on each lesson
step:
Prior Knowledge:
Activities: KWL chart, concept map, class discussion
- Teacher asks students what they already know about a topic.
- Students respond verbally with what they know.
- Teacher then writes their thoughts on an anchor chart.
- Teacher asks students what they want to know and what they wonder about the
topic.
Vocabulary/ Build Background Knowledge:
- Students say the word.
- Teacher provides students with student-friendly definitions and visuals.
- Students discuss what they know about the word.
- Teacher provides examples and nonexamples of the word.
- Students engage in an activity related to the words such as asking questions or
acting out the word.
- Teachers and students work together to say and write sentences using the word.
- Teacher ends by asking students questions about the words to build background
knowledge.
Literature Connection:
- Teacher sets the purpose for reading the story.
Before Reading
- Teacher reviews the title, author and illustrator.
- Ask students to make predictions about the story before reading.
- Teacher makes sure to review the background knowledge and vocabulary
that was taught in the previous session.
During Reading
- Teacher reads the story and pauses to ask students questions related to the theme.
After Reading
- Teacher engages students in a class discussion based on the content of the story.
- Teacher will reinforce the key concepts and ask students to relate the content to
their own experiences.
Role Play
- Teacher sets the purpose of the daily activities, which is to practice the skills learned
through the literature connection and background knowledge.
- Teacher will model the activity with a few students.
- A pair of students will then model the activity for the rest of the class
- In pairs, students will role play 2-4 scenarios that help them build each SEL skill.
Independent Practice
- Teacher reviews what students learned during the previous session.
- Students then complete an activity independently .








This step will include an informal prior knowledge assessment that
asks students to think about what they already know about the





Key vocabulary will be explicitly taught using an adapted version
of Marzano’s (2004) routine:
Step 1: Explain— Have students say the word and provide a
student-friendly description, explanation, or example of the new
term.
Step 2: Restate—Ask students to restate the description,
explanation, or example in their own words. Students also discuss
what they know about the word.
Step 3: Show—Ask students to construct a picture, symbol, or
graphic representation of the term.
Step 4: Discuss—Engage students in constructing sentences using
the vocabulary word.
Step 5: Apply in Learning Games—Involve students periodically in
games that allow them to play with terms.
Vocabulary could be from the literature connection or a key term
that relates to the theme.
The vocabulary step is designed to help students build their
language communication skills as they relate to SEL concepts. The
goal is for students to be able to communicate their needs and






The literature connection step allows students to see the theme in
action through a story. Each book will represent the students in the
classroom and allow students to see themselves in the literature.




Role Play During this part of the lesson, students will practice each SEL skill
through a role play activity. Students will be given a scenario and
they will act out each skill. The role-play scenarios will be used from





Students will review the weekly theme and complete an
independent assignment that relates to the theme. Activities will
include: drawings and workbook pages,
Weekly Lesson Plans
Each lesson is planned with 4 daily lessons per week.
Week 1: The Brain
Purpose: The purpose of this lesson is to familiarize students with what the brain is and it’s
many different parts.
Major Understandings: Students will know that the brain is the part of our body that
controls everything we think, feel, learn and do.
Learning Target: Students will be able to describe the function of the brain and some of
it’s different parts.
Spiralling: Students will be introduced to the brain as a house metaphor to familiarize
them with the different parts. This metaphor will be used throughout the curriculum.






Show students a picture of the brain, and ask them if they
know what this is.
After some brainstorming, tell students that this is our brain.
Explain that our brain is a very important organ located in our
head.
Next, start a KWL chart, and ask students what they know
about the brain, and what they want to know about the
brain.












Know Want to Learn Learned
You will fill out the what they learned section at the end of
today’s session.
Once you have written the KWL chart, play the following
video:






Explain to students that our brain has many different parts
and that thinking of our brain as a house with different levels
will help us understand it’s many different parts better.
Key Terms: brain, downstairs brain, upstairs brain,
Show students this picture:
Next, students will echo the following phrases several times:
- “My brain is a house with many levels”
- “Downstairs controls my emotions like fear and anger”
- “Upstairs controls my learning and thinking”
Also, explain that their brain is still growing and the downstairs
is stronger than their upstairs brain right now.
Make sure to have students think about what fear and anger
is as well as what it means to think. This is meant to be an
introductory lesson, so these concepts will be covered more
in depth later.
Informal Assessment Activities:
1. Show students pictures and ask them which level of
the brain they think is lighting up for each picture.
2. Fill out the “Learn” section of the KWL chart. Keep this




Your Fantastic Elastic Brain: Stretch It, Shape it
Book by JoAnn Deak
Before Reading:
Show students this picture:
Next, students will echo the following phrases several times:
- “My brain is a house with many levels”
- “Downstairs controls my emotions like fear and anger”
- “Upstairs controls my learning and thinking”
Next, introduce the read aloud and state the purpose for
today’s story.
Purpose: The purpose of reading today’s story is to learn












- Teacher reviews the title, author and illustrator.
During Reading
- Pausing Points:
- pg. 10: let students know that the amygdala
and hippocampus are a part of the downstairs
brain and the prefrontal cortex is part of the
upstairs brain.
- Pg. 11: talk to students about how much they
have learned already this year and ask what
else they want to learn this year. Make sure to
point out that we need our brains to be strong
and healthy to do all of those things.
- Pg. 15: Talk about how being afraid to try new
things is normal. Ask students about a time they
felt frightened to do something. Talk about
what helped them feel safe when they were
frightened or what helped them take a risk and
learn something new.
- Pg. 18: Highlight that in order to learn something
new and to grow we need our WHOLE BRAIN
working together in harmony, which means
each part of the brain is doing its job.
Informal Assessment Activity:
1. Post Read Aloud Class Discussion
a. Ask students to reflect on the following
questions:
- What are some of the different
parts of the brain?
- How do we help our brain grow
and learn?
30 mins. Role Play During this first week, you will teach the routines and
expectations of the role play activity.
Tell students that over the course of the unit, we will be





turned on for learning. These skills also help us build
relationships and stay safe in school.
Explain that in order to practice these skills, we will work with
partners and become actors! We will act out different
situations to help our brain’s learn each skill.
Model the following role play situation for students:
Pretend you are at lunch and a friend just spilled milk. How
can you help them?
After, ask them what they noticed:
- They may have noticed that you were talking about
what the teacher asked you to, you were using a quiet
voice level, you were being kind to your partner etc.
Next, have students model the same role play scenario to the
rest of the class.
After, ask students what they noticed:
- Answer should be similar to what they noticed you do.
Read the following agreements that will ensure that students
stay safe and participate during these activities.
Role Play Essential Agreements:
1. Be Kind
2. Participate in each Scenario
3. Ask for Help
If time allows, have all students go through another role play
scenario:
Pretend you and a classmate are learning something new,
but one of you is scared. How would you help your
classmate?
Close the lesson by asking students to share what they like
about the role play activity.
20 mins. Independent
Practice
Formative Assessment: Students will label the different
functions of the brain house.
Start the day’s session by reviewing the brain house
metaphor:
Show students this picture:
Next, students will echo the following phrases several times:
- “My brain is a house with many levels”
- “Downstairs controls my emotions like fear and anger”
- “Upstairs controls my learning and thinking”









Review the instructions of the activity:
1. Cut out the pictures
2. Glue them in the correct spot on the brain house
picture
Go over the answers as a whole group once everyone has
finished, and add to what they have learned in the KWL
chart.
Week 2: The Downstairs Brain
Purpose: The purpose of this lesson is to take an in depth look at the functions of the
downstairs brain and how we can identify and label emotions.
Learning Target: Students will be able to recognize, label, and identify emotions related
to a variety of situations and events.
SEL Standards Addressed:
Self-Awareness:
● Recognize and label their emotions and feelings.
● Identify positive and negative emotions.
● Identify emotions related to different situations or events.
Spiralling: Students will use the brain as a house metaphor to understand where emotions
originate in the brain and how they affect their behaviors.






Display various pictures of students expressing different
emotions:
Be sure to include pictures that affirm your students’ culture.
Ask students what they notice about the various pictures (go
through each picture 1 at a time):
- Discuss the following:
- What they think is happening
- What the children in the pictures are doing and feeling
- Ask students why they think that and how they know
At this point, we are trying to label and identify various
emotions. We will address coping with emotions in the next
theme.
On chart paper:
- Write down students' thoughts and use a red marker for
negative emotions and green for positive emotions
when students use different emotion vocabulary like sad,
happy, mad, scared. This will help you visualize what
emotions students already know.
Explain to students that our emotions and feelings are very
important and they help us react and experience the world
around us. Provide students with examples of how our emotions
help us:
- If we are happy, we figure out what our interests are and
who our friends are.
- If we feel scared, we know to stay away from things.
Ask students if they remember which level of our brain house





















Reinforce that emotions live in our downstairs brain and this part
of their brain is the most developed part of their brain right now.
So, they all experience a lot of emotions and feelings all the





Vocabulary terms: Emotions, feelings, and express
Display Fly Five's Vocabulary Poster
Next, follow the first four steps below for the each word and
then move on to step five:
Step 1: Explain— Have students say the word and provide a
student-friendly description, explanation, or example of the
new term.
Step 2: Restate—Ask students to restate the description,
explanation, or example in their own words. Students also
discuss what they know about the word.
Step 3: Show—Ask students to construct a picture, symbol, or
graphic representation of the term.
Step 4: Discuss—Engage students in constructing sentences
using the vocabulary words.
Step 5: Apply-
Read Fly Five’s What Am I Feeling? short story and guide
students through using the vocabulary and noticing how
different emotions and feelings show up throughout our day.
Be sure to add new emotions to the chart paper you started
earlier. For example: anticipation and serenity (calmness)
After reading, draw students' attention to the chart paper and




Read aloud: Exploring Emotions: A Mindfulness Guide to
Understanding Emotions
By: Paul Christelis
Ask students to reflect on something they learned yesterday.
Have students share out and draw students' attention back to
the chart that was made yesterday.
Ask students to think of a different emotion and feeling they













Next, introduce the read aloud and state the purpose for
today’s story.
Purpose: The purpose of reading today’s story is to explore the
many different emotions we can have and how they affect
what we do and what happens around us.
Let students know to pay attention to the many different
emotions the characters feel and what happens around them
as a result.
During Reading:
This book has built in pausing points, pause on those pages as
well as the following points:
- Additional Pausing Points:
- Pg. 3: Ask students to look at Mateo’s face and
ask them to predict how the track and field race
makes him feel.
- Pg. 10- Draw students attention to how emotions
can change very quickly. During one moment,
we may feel happy, but in another moment, we
may feel sad or angry.
Informal Assessment Activity:
2. Post Read Aloud Class Discussion
a. Ask students to reflect on the following
questions:
- What are some different emotions we
may have throughout the day?
- What feelings in our body do we have
when we feel angry?
- How might emotions change throughout
a situation?
30 mins. Role Play Let students know that today they will be listening to several
scenarios and acting out different emotions.
Day 3
Materials
Review Role Play Essential Agreements:
Role Play Essential Agreements:
1. Be Kind
2. Participate in each Scenario
3. Ask for Help
Model the following scenario with a student:
Imagine you just fell off your bike, what emotions and feelings
would display?
Once students understand the activity have students act out
and discuss the following scenarios:
1. Imagine your partner ripped your project. How would
you feel? Act out those emotions and feelings.
2. Imagine you got separated from your grownups at the
store. How would you feel? Act out those emotions and
feelings.
3. Imagine a classmate told the teacher you did something
bad, but you didn't. How would you feel? Act out those
emotions and feelings.
After each scenario, have a few groups share what they acted
out with their partner and reinforce that emotions and feelings
can look different for different people.
After the third scenario, celebrate the class for their work today











Let students know that today they are going to illustrate
different emotions and feelings.
Using the chart you made on Day 1 and have students pick an
emotion to illustrate.
Model illustrating an emotion on a new piece of chart paper
prior to releasing students.









Assess students on the following criteria:
- Proper facial expressions are illustrated
- Background details match the chosen emotion (ex:
student that chooses sad may draw someone crying
because their favorite toy broke)
Week 3: Coping with our Emotions
Purpose: The purpose of this lesson is to help students develop coping strategies when
they are experiencing negative emotions. Students will learn that emotions turn off their
upstairs brain, so they need to calm down to turn it back on.
Learning Targets:
- Students will be able to describe and communicate how they are feeling
through words, facial expressions, and body language.




● Demonstrate calming strategies in order to manage emotions, thoughts,
impulses and stress.
Relationship Skills
● Use facial expressions, body language and tone to effectively
communicate thoughts, feelings, emotions and intentions.
Spiralling: Students will continue to use the brain as a house metaphor to familiarize them
with the different parts. Students will continue to practice labeling and identifying
emotions in order to develop effective coping strategies.






Draw students attention to the anchor chart that lists all the
emotions (positive and negative) from last week.
Ask students to think about a time when they felt one of the
negative emotions.
After thinking, ask students to volunteer to share what
happened (you may need to share your own example; ex: I felt
mad when my sister took my clothes without asking and then I
could not find them)
After sharing their stories, have students think about what
helped them in those situations. Share your own example as
well (ex: when I was mad, I played a game with my mom to
distract me from feeling mad and eventually my sister found my
clothes)
As students share what helped them, make a list on chart
paper of what they mention (for the example above, you
could write “played a game with a grown up (mom, dad,
grandparent, aunt, uncle, etc.”
Transition to vocabulary and background step by explaining
that this week we will be learning how to manage our emotions
in a positive way. Reinforce that our downstairs brain is in
control most of the time when we are 5 and 6 years old, so we

















Vocabulary terms: manage, calm, positive and negative
Display Fly Five's Vocabulary Poster
Next, follow the first four steps below for the each word and
then move on to step five:
Step 1: Explain— Have students say the word and provide a
student-friendly description, explanation, or example of the
new term.
Step 2: Restate—Ask students to restate the description,
explanation, or example in their own words. Students also
discuss what they know about the word.
Step 3: Show—Ask students to construct a picture, symbol, or
graphic representation of the term.
Step 4: Discuss—Engage students in constructing sentences
using the vocabulary words.
Step 5: Apply- Have students act out each word with a partner.
For example, have students show what feeling and being calm
looks like, have them act out a positive emotion and a
negative emotion and model what managing and emotion
looks like (being angry that someone budged you in line, and
taking a deep breath and letting that feeling go because we
are all going to the same place)
25 mins. Literature
Connection
For today’s literature connection, you will read a book and a Fly
Five short story.
Read Aloud: A Little SPOT of Anger: A Story About Managing
BIG Emotions by: Diane Alber
Set the Purpose for Reading: Today we are reading a story to
help us manage our emotions. Tell students to look at how we
move from feeling big emotions to being calm again.
During Reading:
Pausing points:
- Ask students to think about situations when their
Day 2
Materials










emotions get too big and practice counting your fingers
and deep breathing to calm down like in the story.
After Reading:
- Ask students to think about how the characters in the
story knew their emotions were too big?
- How did they make them smaller?
Next, explain that we are going to read a short story about a
boy named Blake and his rainy day. Tell students to look out for
when his emotions get too big and how he makes them
smaller.
During Reading
- Ask students what is Blake’s negative or big feeling?
- Ask students to predict what he could do to feel calm
again?
After Reading:
- Discuss how both stories showed us ways that we can
manage our emotions
- Ask students to share which ones they want to try the
next time they have big feelings
- Add any new coping strategies to the anchor
chart from Day 1
30 mins. Prep for
Role Play
Today, you will be creating a class action plan for coping with
negative emotions. Students will act out this plan tomorrow
through role play scenarios.
Set the purpose of today by telling students that we will work
together to come up with ways to help us calm down when we
feel negative emotions in the classroom.
To get us thinking about calming down techniques read the
story:
B is for Breathe: The ABCs of Coping with Fussy and Frustrating
Feelings Dr. Melissa Munro Boyd
After reading, reinforce that there are so many ways that we
can calm down when we are not feeling good. Also, reinforce
that it is okay if we do not feel very good all the time in the
classroom. That is why we will be making a plan to help us all
when we are feeling negative emotions.
First, on chart paper, label the top “Our Class Calm Down Plan”
and underneath write “when I am not feeling good, I can…”
Ex:
Our Class Calm Down Plan


















Work with students to come up with 5 things they can do.
Examples include:
- Take a slow breath in, and an even slower breath out
- Say my "calm thoughts" (Children can have prepared
these earlier to keep in their pencil case or tray - they
might be sentences they find reassuring like, "I'm
okay", "I can cope", "it's not the end of the world" etc)
- Hold a soothing object (fiddle toy, plasticine, soft
teddy)
- Write a note/draw a picture to tell the teacher I am
feeling bad
- Stretch my body
Once you have written and added visuals (either a quick
sketch or prepared picture to be added later), work with
students to designate a “Calm Down Spot” in the classroom
to display the plan. At that spot, students can engage in
what the plan says. (For example, if it says color, students
can color for a set amount of time (5 minutes))
After the plan is hung up, add a chair and fidgets if you want
to, so students can use them when they need them.
Model how to use the “Calm Down Spot” and then have
several students practice (it would take too long to have all
students practice, so plan to have everyone practice at
various times throughout the rest of the day.)
30 mins. Role Play Today, students will practice several coping strategies to help
them develop skills in regulating their emotions.
Remind students of the Calm Down Plan you made in the





acting out several scenarios.
Review Role Play Essential Agreements:
Role Play Essential Agreements:
1. Be Kind
2. Participate in each Scenario
3. Ask for Help
Have students act out the following scenarios and have
students share what they did to the whole group after each
scenario:
1. You are feeling angry because a classmate ripped your
assignment. What can you do to make your anger
smaller? (ex: deep breathing)
2. You miss your grownups and do not want to go into your
classroom. What can you do to feel better? (ex: hug a
friend, draw a picture for your grownups)
3. You are feeling frustrated because your tower keeps
falling down. What can you do to calm down safely?









Explain that today students will be illustrating their own “Calm
Down Plans”. Each students will get the worksheet below:
Model creating your own plan on chart paper before releasing








Keep these plans and display them near the “Calm Down Spot”
so students can access them when they need them. You can
also make copies, so students can have a copy for home.
Assess students on their ability to identify strategies that will help
them calm down when they are feeling negative emotions.
Week 4: The Upstairs Brain
Purpose: The purpose of this lesson is to introduce the upstairs brain and how we can
strengthen executive functioning skills such as delayed gratification and self-control. We
will also continue to practice the coping skills and emotion regulation techniques we
went over last week.
Learning Target:
- Students will be able to demonstrate calming strategies related to their
emotions and feelings.
- Students will be able to demonstrate patience and self-control.
SEL Standard Addressed:
Self-Management
● Demonstrate calming strategies in order to manage emotions, thoughts,
impulses and stress.
Spiralling: Students will continue to use the brain house metaphor to help visualize the
different functions of the brain. We will also continue labeling our emotions and
demonstrating calming strategies to regain control and access of our upstairs brain.










Ask students what the upstairs and downstairs brains are in charge of.
If they do not remember have them repeat the phrases they learned
in the first week:
- “My brain is a house with many levels”
- “Downstairs controls my emotions like fear and anger”
- “Upstairs controls my learning and thinking”
Let students know that this week we will focus on the upstairs brain.
Explain that the upstairs brain is used for thinking, planning, making
choices, and this part helps us be successful in school.
Ask students to think about what they have learned in school so far.
This could be academics, social skills, etc. Write them down on an
anchor chart labeled “Using our Upstairs Brain”.
After students have shared let them know that the more we use our
Upstairs brain the more we learn and the stronger it gets. However,
our downstairs brain turns off our upstairs brain, which means when we
feel big feelings we can’t think or make positive decisions, so we have
to use our Calm Down Plan to make sure we are using our Upstairs
Brain as much as possible.
Tell students that they will be practicing being patient, which is an








Key Terms: patience, self-control
Display Vocabulary Poster
Next, follow the first four steps below for the each word and
then move on to step five:
Step 1: Explain— Have students say the word and provide a
student-friendly description, explanation, or example of the
new term.
Step 2: Restate—Ask students to restate the description,
explanation, or example in their own words. Students also
discuss what they know about the word.
Step 3: Show—Ask students to construct a picture, symbol, or
graphic representation of the term.
Step 4: Discuss—Engage students in constructing sentences
using the vocabulary words.
Step 5: Apply- Read Fly Five’s short story: Imani Waits
Before reading, tell students to look out for how Imani shows
patience and self-control.
After reading, talk to the class about specific waiting behaviors
(playing a game, drawing a picture, listening carefully to
others, taking a break, etc.) that can strengthen our ability to
wait and stay patient and in control.
25 mins. Literature
Connection
Read aloud: A Little Spot of Patience: A Story About How to
Enjoy Waiting by Diane Alber
Before Reading:
Set the purpose for today’s story: Today we will be reading a
story about being patient. While reading, look out for what the
characters do to make waiting fun and how their emotions stay
small.
During Reading:
- Pause throughout the story to ask students about times
we have to wait at school (ex: we have to wait to have
iPad time until after we get our work done).
- Have students think about how to turn waiting into a fun
activity like they do in the story.
After Reading:
- Ask students how we can grow our patience spot and
strengthen our Upstairs Brain. Make a “waiting
behaviors” list on chart paper to display in the classroom.
- Examples of Waiting Behaviors:
- Drawing a picture
- Listening carefully to others









30 mins. Role Play Explain that today students will practice strengthening their
Upstairs brain by acting out several scenarios. Display the
“Waiting Behaviors” anchor chart from the previous lesson.
Review Role Play Essential Agreements:







5. Participate in each Scenario
6. Ask for Help
Have students act out the following scenarios and have
students share what they did to the whole group after each
scenario:
1. You do not want to wait until snack time to eat your
cookies. What waiting behavior can you do to help you
to wait until snack and avoid negative emotions?
2. You want to be first in line for recess so you can be on
the seesaw. What waiting behavior can you do to make
sure recess is fun?
3. Ms. Macie tells you that we can use watercolors at the
end of the day. But, everytime Ms. Macie asks the class
to do something, you ask “I thought we were going to
use watercolors”. What waiting behaviors can you




Explain to students that today they will stretch their Upstairs
Brain by practicing being patient and in control.
Put students in groups and have them complete
age-appropriate puzzles.
Assess students on their ability to work together, control their
emotions, and remind students to use their “Calm Down Spot” if
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